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LESLEY REVIEW WINTER 1963 
The Lesley Review is a publication of Lesley College, 29 Everett Street, 
Cambridge 38, Massachusetts. Articles in the Lesley Review are the 
express opinions of their authors and are not necessarily shared by 
Lesley College. 
SAVE THE DATES 
JUNE 5, 6, & 7 
ALUMNAE REUNION 
Puerto Rican Report 
Beautiful Puerto Rico was the classroom area this 
past summer for seven Lesley students who particip ated 
in a six-week course called "The Puerto Rican Inter-
cultural Laboratory." This six credit course was an 
unforgettable first for Lesley College. 
Recently, the three seniors in the group - Susan 
Golden, Charlotte McKeone, and Ina Nesson - were 
invited to comment upon three aspects of their visit . 
Specifically, ,we asked them how they think their trip 
influenced the Puerto Ricans they ·met; what effects 
the trip produced on the campus following their re-
turn ; and lastly, to what extent will this Latin American 
experience play a role in their professional teaching 
careers. This then is their Puerto Rican Report. 
by Ina Nesson, '64 
"Before we came, many Puerto Ricans didn 't have a 
very valid impression of Americans . They thought 
Americans were cold, uninterested in Puerto Rico and 
just passive about the whole matter, but I think they 
really learned to love us and really have feeling for us 
just as we grew to share their feeling also. We felt the 
same way about them . So I think we were good am-
bassadors and we brought a lot of good will with us and 
we also took this good will home with us and shared 
it with our friends and family and the people we know 
at home . So, both in Puerto Rico and in America peo-
ple are learning best about each other through us. 
Before this, Puerto Rico was just a place to a lot of 
people at Lesley but now I think we have made it a 
place with meaning. Certainly, many others here would 
now like to have shared in the common venture we 
participated in. 
I think a lot of people look at Puerto Rico from a 
kind of slanted view because of some of the Puerto 
Ricans that live in New York . The general consensus 
was that a Puerto Rican was a tough person who 
couldn't get along with people and who is causing a 
lot of trouble in our society. Now · they hear us SiJ.ying, 
"Wonderful Puerto Ricans," "Our friends, the Puerto 
Ricans," "The charming Puerto Ricans," "The hospi-
table Puerto Ricans ." And I think this new attitude has 
Chloe Burton, '65; Hara Mitkofj, '66; Dean of Students, Dolores G. La Caro; Charlotte McKeone, '64; Alice 
West on, '65; Sue Golden, '64; Ina N es son, '64; and Carole Lindeman, '66. 
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permeated the campus and other people are beginning 
to feel this same way. Even outside the campus, peo-
ple we talk to feel more our way than ever before. 
We did find that in many cases the Puerto Rican 
girls had a stricter upbringing than we had. We were 
surprised to learn that they had to be chaperoned on 
dates. In America, of course, this was quite unheard 
of. Another difference is that students there appear 
to be more interested in government than we seem to 
be. They know more about what is going on. 
You know, we Americans seem to learn so much 
more about Europe and the Eastern hemisphere than we 
do of our own Latin-American neighbors . Now that we 
have been to Puerto Rico, J think that many of us will 
tend to concentrate just as much on our neighbors than 
on people who are so far away, even though so much 
of .our heritage does come from Europe. 
Again, both in Puerto Rico and in America people 
are learning about each other through us. 
by Sue Golden , '64 
The first week we stayed in San Juan at the Uni-
versity of Puerto Rico where we got to learn more 
about the University and the various areas. Then we 
broadened our scope by traveling to different sections 
of the Island . In the middle of the trip, we spent a 
weekend at the Virgin Islands. Another weekend we 
spent at Ponce which is the western part of the Island. 
For a whole week, we lived with a family in the center 
of the Island in Jayuya. We separated into different 
families on different economic levels. This was the 
time we actually got a chance to speak their language 
and really see how the Puerto Rican lives. The people 
here were less educated than the people in the modern 
cities and in the University . While we were in the 
dormitories, I think the girls improved their English. 
It was through the "family" that we actually had the 
opportunity to improve our Spanish . 
The families were quite different . Some of the girls 
lived in hopes that were very plush and elegant while 
some of the girls stayed in homes where the chickens 
actually came into their rooms to wake them up in the 
morning . 
None of us lived with what might be called the 
poorest Puerto Ricans. However, we did take a tour 
through the slums. We visited people living in shacks 
right along the river and had the opportunity of talking 
with them . We were very impressed by their neatness . 
While conditions were very poor, they were very clean 
people. 
When we returned to Lesley, we were met with sev-
eral different reactions from students and from the 
professors . Most were very, very interested and they 
wanted to hear about our experiences. In fact, the in-
terest was so keen that President Orton turned over 
one of his monthly President's Seminars to us and we 
showed slides and re-lived as much of the six weeks as 
time would allow. Then too, there have been a lot of 
personal interviews. People really get enthused when 
we tell them what happened . Our pictures and slides 
are still circulating around the campus. Even now, 
after months have passed, girls are still asking us to 
tell them about Puerto Rico. 
I think two important things have happened . I 
think that there is something real now about Puerto 
Rico at Lesley College and I think tha t there is some-
thing real about Cambridge, Massachusetts in Puerto 
Rico. 
I feel sure the Puerto Ricans we came in contact with 
will remember us and talk about us. They'll say, "We 
showed them this . They were friendly." I think they got 
a good general idea of American students just through 
us and the impressions we left. I know that just by 
living with the Puerto Ricans in the dorms I came to 
realize that girls are girls anywhere and I imagine they 
feel the same way. 
For the future? I think bringing Puerto Rico into 
the classroom is something we will all do - or at least 
I know I will. The three of us have already done a 
project in which we made a unit for primary and in-
termediate grades and we adapted it to their level. The 
unit included songs and poems, historic al development, 
political development and all the range of subjects that 
would be interesting for children to learn about Puerto 
Rico. Once you've been places and can relate these ex-
periences in the classroom, it broadens the children 
just as it broadens you. 
by Charlotte McKeone, '64 
There was one common denominator amongst all the 
people down there and that was their hospitality and 
their warmth . I think it probably surpassed anything 
you could find in the United States. Another thing that 
was interesting about the trip was that we saw a com-
plete vertical structure of the society. In the beginning, 
as a matter of fact, we were a little disappointed be-
cause we seemed to see just the higher echelons in all of 
Puerto Rico . We were traveling with government peo-
ple, we were going to parties at the mayor 's house and 
things of that type. But later on when we actually did 
------
Susan Golden, '64 sitting in Fort El Moro - built 
by Spain prior to the Spanish-American War. 
Dean La Caro, former Director of the Division of 
Training for the Commonwealth of Puerto Rico, di-
rected the program which included work with various 
public and community agencies in San Juan in addi-
tion to semi-formal course work , including Spanish and 
cognitive learning about Puerto Rico and human re-
'lations training. 
Stopping to rest at the base of the University of 
Puerto Rico Tower. There's Carole Lindeman , '66; 
A lice Weston, '65; Chloe Burton, '65; Fred La Caro,· 
D ean Dolores G. La Caro, Ina Ne.f'son, '64,- Hara Mit-
koff, '66 .. 
get to Jayuya, we saw the rest of the social structure. 
We developed a genuine affection for Puerto Rico 
and its people . 
Before, this, I think many people just though t of 
Puerto Rico as a nice place to go on a honeymoon or 
it was just a beautifu l place. Actually, people really 
know nothing about it. 
This trip has stimulated interest . I don't have any 
idea as to how much more people really do know about 
Puerto Rico as a result of our. experiences . What 'I do 
know is that they are now interested in wanting to 
know more which is so very important . 
I found very few dissimilarities . The common bond, 
when you think of it, overshadows any differences. On, 
there are some obvious differences . They have a Spanish 
heritage . 
There is an acute awareness of the possibilities in-
volved with regard to the choice between independence 
or status quo. 
I believe there are a lot of things we took back about 
which we just cannot talk. How do you communicate 
emotions? Some day, when I am teaching, I will find 
Puerto Rico a real part of my life. I think time will 
help me to communicate the emotions I just can't seem 
to express now. 
In our human relations laboratory, Puerto Rican girls 
stressed the fact that Americans know very little about 
Puerto Ricans. We should know Spanish. We should 
know their customs and we should develop more of an 
awareness of South America - not just of Puerto Rico 
but of all South America. 3 
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THE STUDENT 
CHRISTIAN 
ASSOCIATION 
by Reverend Russell G. Schofield, Ph.D . 
The Student Christian Association of Lesley College 
is organized for religious and social activities of all 
the Protestant girls on the campus . The Association 
brings the girls togethe r at least twice a month for 
regular meetings during a girl's four years at the col-
lege. It provides a way whereby the common ideas and 
ideals of Protestanism may be interchanged and shared 
so that girls with varied backgrounds come to recognize 
certain primary religious goals. It helps a girl to under-
stand the meaning that a religious and spiritual life 
must have for the elementary school teacher . The gen-
eral conviction of the National Student Christian As-
sociation of which our Association is a member is that 
the moral and ethical teachings of Protestant Christi-
anity will help any college student to make necessary 
adjustments as a student and will prepare the individual 
to live a better life after his college years. 
Our Association is allied with the National Associ-
ation and with regional and local Associations so that 
we come to have knowledge of the activities of Prot-
estant groups on most of the college and university 
campuses of America. We are an active part of the 
Young Women 's Christian Association, and we support 
and take part in the world-wide activities of the 
World University Service. 
Since we have two types of .students at Lesley Col-
lege, dormitory and commuters , the dormitory students 
are urged to take part in the denominational activities 
which are found in Cambridge and many of our girls 
attend their own denominational church every Sunday 
and take an active part in the College Youth groups 
on Sunday evenings. The commuters continue to at-
tend the Sunday Worship services at their own 
churches, teach church school, sing in the choir, and 
provide active leadership for their own local youth 
groups. In these ways they mature in the Christian life 
and recognize the meaning that active religious partici-
pation can have for them when they become profes-
sional elementary school teachers . 
At the bi-monthly meetings a varied program is 
planned. Men and women from the religious and char-
itable groups of greater Boston are invited to share their 
ideals with the girls of the Association . Clergymen are 
invited to speak on inspirational topics and lead dis-
cussion groups . Invitations are extended to such char-
itable groups as the Morgan Memorial, the Salvation 
Army, the World University Service to speak to the 
girls so that they might have some knowledge of the 
larger social aims of the Christian religion . Once a 
year, the three religious groups on campus come to-
gether for discussion and the similarities of the religious 
experiences are stressed. At Christmas time , the As-
sociation sponsors a get-together and the children from 
the Lesley-Dearborn and Lesley-Ellis schools present a 
program of national and international songs and carols. 
Through the year, selected girls prepare topics of 
interest for discussion at the meetings . Marriage rela-
tions, the ethics of the teacher, Christian group dy-
namics, the Peace Corps are discussed by panels and by 
the presentation of material by a leader and then gen-
eral discussion by the group . 
Joint meetings are held with other Student Christian 
groups from nearby colleges and universities; Tufts, 
Boston University, and the University of New Hamp-
shire are invited on different occasions to the college 
and our girls attend activities at other colleges. Such 
meetings may be a Sunday evening buffet with a 
speaker and discussion, or a round-table sharing of 
ideas with coffee, cookies and punch for refreshment. 
Through the year bowling and swimming parties are 
held and a coke and pizza party at the home of the 
leader finishes the evening. 
Our leaders are encouraged to attend local and na-
tional conferences and the Association pays a portion 
of the expenses of the girls who attend the conferences. 
Although we have a very modest sum of money to 
spend through the year, we send donations to the Mor-
gan Memorial, Jimmy Fund, and Kiddie Camps. 
Dr. Russell Schofield, College Chaplain, provides 
minimum faculty leadership for the group because the 
active role of the individual girl in leadership and de-
os1on making is stressed. He makes suggestions and 
tries to be helpful when he is needed, but the ultimate 
organiza tion and planning for the group is done by the 
girls. In this way they learn throu gh failur es and suc-
cesses how to build a stronger Student Christian Asso-
ciation at Lesley College. 
The ultimate purpos e of the Association is to pro-
vide a social and religious life durin g the time a student 
is on the campus . Difficult questi ons which arise during 
a student's four years at college may be answered and 
shared with older more mat ure leaders so that the in-
dividual may continue to functi on as a part of a total 
community. 
HILLEL CLUB 
by David Hooick 
Hi llel at Lesley, as on campu ses throughout Amer-
ica, exists to serve the religious , cultural, and social 
needs of Jewish students . Recognizing that the needs 
of students vary, Hillel provides a full program of re-
ligious worship services, classes in Jewish history and 
lore, and social events . The program in its totality 
migh t, not unreason ably, be likened to the laden table 
of the Passover service : "let all who are in need come 
and join in; let all who are hungr y come and partake ." 
Members of Hill el at Lesley are especially fortunate 
because- of the proximity of the Lesley campus to 
Harv ard Yard and Radcliffe College : Lesley Hillel 
members enjoy the on-campus program of their own, 
auton omous, Lesley Hillel Society, while, at the same 
time, they participate in the broader program of the 
larger college community . Thus , under the sponsorship 
of the H arvard-Radcliffe-Lesley Societies religious wor-
ship services are conducted . To meet all needs several 
kinds of services are held: Orthodox, Conservative, and 
Liberal worship services for the New Year and the 
Day of Atonement; Orthodox-Conservative and Liberal 
Sabbath worship services. On campus Lesley Hillel 
does not conduct religious services, but it does en-
courage such student religious activities as the blessing 
of the Sabbath lights and the lighting of the Chanukah 
candles. 
Jewish students at Lesley participate in cultural ac-
tivities too, both on campu s and within the larger col-
legiate community . Monthly programs on-campus bring 
speakers on a number of subjects of student interest: in-
termarriage and its problems , Jews in American life, the 
Arab point of view towards Israel, etc. In addition, 
classes in Jewish subjects have been, in some years, con-
ducted on the Lesley Campus . Within the larger col-
legiate community of Cambridge, the Jewish student 
may participate in any of a large group of activities . 
Typical of the compr ehensiveness of Hillel's program is 
the September-October , 1963, Calendar of activities of 
the H arvard-Radcliffe-Lesley Hillel Societies: the elev-
enth annual Israel Goldman Memorial lectures, given 
this year by Oscar H andlin , Winthrop Professor of 
History, Harv ard University; the New England Re-
gional Institute , a week-end attracting Jewish students 
from more than 20 New England colleges and univer-
sities for the purpose of discussing some aspect of 
Jewish life or thought - this year's subject: "The Imi-
tation of God in the Jewish Tni.dition ," held this year 
at Brand eis University; reading and discussion of selec-
tions from the Talmud and Midrash (in English); 
Oneg Shabbat conversations with Rabbi Maurice L. 
Zigmond, director of B'nai Brith Hillel Foundation, 
Harvard-Radcliffe, with Morton W . Bloomfield, Pro-
fessor of English, Harvard University, Carl M. Loeb, 
Univ :::rsity Professor, Harvard University; instructions 
in Folk Dancing; discussions of "Ideological Contro-
versies in Judaism"; discussions of "Faith and Perplexity 
in Biblical Literature"; classes in elementary and ad-
vanced Modern Hebrew ; discussions of the Jewish Tra-
dition; and classes in Modern Hebrew Literature. Here, 
surely, is a plenitude from which the individual student 
may satisfy her needs. 
The student has social as well as religious and cultural 
needs --' and once again Lesley Hillel provides oppor-
tunities both on-campus and within the larger com-
munity . Several on-campus Hillel dances are held each 
year, usually a "mixer" in the Fall, shortly after the 
beginning of the school year, and another dance during 
the Spring . In addition, Lesley students participate in 
dances given by the Harvard-Radcliffe, the MIT, the 
Boston University, and by other Greater Boston Hillel 
Societies. Lesley Hillel members also share ( on alter- 5 
6 
nate weeks), with Radcliffe members, the hostess dutie s 
at the Sunday morning Brunch at Hillel House ( lox and 
bagel, to be sure!). 
Nor is all Hillel activity directed inward: Lesley 
Hillel members recognizing that Jewish students are, 
loosely, but one community within the larger society, 
do, from time to time, participate in cultural and 
social events with members of the Student Christian 
Association and the Newman Club. Thus , on the Lesley 
campus, under the sponsorship of all three religious 
organizations there have been held panel discussions 
seeking to explore the similarities and the areas of 
difference in the Roman Catholic, the Protestant, and 
the Jewish points of view. 
Hillel today is a flourishing activity at Lesley - we 
look forward to the opportunity to perform even 
greater service in the years ahead. 
(Note: Hillel is a foundation under the sponsorship of 
B'nai Brith.) 
NEWMAN 
CLUB 
by Rev. John Scorzoni 
"Admit a God and you introduce among the sub-
jects of your knowledge a fact encompassing, clos-
ing in upon, absorbing every fact conceivable." 
John Henry Newman 
This meaningful 'Statement indicates the reason why 
Newman Clubs are found on the majority of secular 
campuses in the United States. A secular college or 
university, by its very definition , is directly concerned 
with the immediate goals of preparing young men and 
women to expend their talents in exclusively academic 
pursuits, in the fine arts, in science and technology, and 
in the social services. Only indirectly does the secular 
school concern itself with the ultimate values of life 
attained through faith. A Catholic who spends most 
of his conscious hours mastering the human arts and 
sciences soon recognizes the necessity of attaining a 
more knowledgeable faith, of integrating on a college 
level the ultimate values of religious belief with the 
proximate values of his profession. He cannot view 
faith and religion as irrelevant to his student way of life 
without destroying the totality of his personality . 
In 1893, the University of Pennsylvania witnessed 
the birth of the first Newman Club - a group of 
Catholic students eager to help one another integrate 
their common belief and way of life with their dedi-
cation to the secular disciplines . This group chose for 
its inspiration John Cardinal Newman, the English 
scholar and man of God, who, while at Oxford, initiated 
a_similar program for students. At the time of this writ-
ing there are over 750 such clubs on as many secular 
campuses in the United States. They are nationally 
federated and have the patronage of the Catholic Bish-
ops of this country who have commissioned and entitled 
the movement "The Ne wman Apostolate ." 
The Lesley College Newman Club strives to carry 
out the objectives of the Newman Apostolate to the 
degree that circumstances and conditions at the col-
lege permit . The prime objective is knowledge and 
appreciation of the unique relationship existing be-
tween man in his concrete human situation and God. 
In pursuit of this goal, Club-sponsored lectures and 
seminars in Theology are provided on campus. The 
need for individual counseling that arises in a student's 
personal encounter with God is met by the Newman 
Club Chaplain and the priests of nearby St. Paul's who 
are constantly available for consultation. 
The vital means to the attainment of the Newman 
Apostolate's purposes is Christian Worship. The altar 
of God is the focal point of unity and integration of 
values for a member of Christ. Because more than 
half of the Catholic girls are commuters, the ideal of 
student community worship is difficult to achieve. Resi-
dent students, however, are able to worship together 
at nearby St. Paul's as members of this predominately 
student parish . 
The Newman movement in America is maturing; 
the Newman Apostolate at Lesley is likewise in the 
process of growth. The ex1stence of a program of help 
to the individual and to the student community is due 
largely to the students, themselves, at Lesley who work 
with initiative and dedication toward the realization of 
Newman Club ideals. Yet there is much to be done . 
If God encompasses, closes in upon, absorbs every fact 
conceivable, then the Newman effort must extend it-
self to every phase of college life - liturgical, intellec-
tual, cultural, and social, - "that God may be all in all 
things." 
L. to R .: Mrs. Perini, Dr. Louis R. Perini, Dr. Don A. Orton. 
LESLEY COLLEGE 
HONORS 
LOUIS R. PERINI 
Lesley bestowed the degree of Doctor of Humane Let-
ters on Mr. Louis R. Perini, the president of the Perini 
Corporat ion and contractor for the new Prudential 
Center in Boston on Thursday , September 12 at 2: 30 
p.m, during Lesley's Fall Convocation in the First 
Church in Cambridge, Congregational. The Citation 
reads as follows: 
LOUIS ROBERT PERINI, leader of men, 
civic benefactor , builder of the structures in and 
on which men work, live, and travel .. . . 
PRESIDENT of the Perini Corporation, with 
which his life has been identified since, at the 
age of six, he was a waterboy; builder also of 
this corporation from a small local company to 
one of international scope . . . 
ENEMY of prejudice and discrimination in 
race and religion; outstanding leader in the 
battle to abolish bigotry . . . 
SELF-EDUCATED friend of education, in-
terested in the welfare of several schools, col-
leges, and research foundations, and especially 
concerned with the fight against cancer, here, 
and in Canada . . . 
NINTH of fourteen children; father of seven, 
including one Lesley Alumna; grandfather of 
twenty ... 
BY ACTION of the Board of Trustees, Lesley 
College bestows upon Louis Robert Perini the 
degree of DOCTOR OF HUMANE LETTERS . 7 
8 
Louis Robert Perini was born in Ashland, Massachu-
setts on November 29, 1903. At the age of six, he 
carried water for the men in his father's construction 
enterprises, and along with his brothers worked in 
various capacities with the firm, as he grew up, when 
not attending school. He attended Ashland High School 
and also has taken a number of night courses in business 
administration while continuing to work during the 
day. In 1924 his father died, and Louis, at the age of 
21, became President of Perini Corporation ( then 
known as B. Perini & Sons, Inc., a company founded in 
1918) and he has held the presidency to the present 
time. He has personally directed the development of 
the firm from humble beginnings to one of the ten 
largest construction enterprises in the world. 
Mr. Perini travels approximately 75 % of his tim e, 
but has been able to not only retain an interest in, 
but spark the growth of several civic, charitable and 
educational causes. He is a Trustee of St. Anselm's 
College in Manchester, N.H ., where he received an 
honorary Doctor of Laws degree in 1953, and has been 
the moving spirit behind their current building cam-
paign; also in June, 1960, he received a degree of 
Doctor of Commercial Science from the College of 
Holy Cross, Worcester, Mass.; in 1961 he received an 
Honorary L.L.D. from Boston College and is a member 
of the Board of Regents ; he is a fellow of Brandeis 
Universfry, Waltham, Mass.; he is a Trustee of the 
Children's Cancer Research Foundation, or "Jimmy 
Fund" as it · is more generally known, which has con-
structed an eight-story building for research in chis 
dread disease in the city of Boston. He is also a Director 
of the Canadian Cancer Society, Toronto . He is a 
member of the Executive Committee, Massachusetts 
Committee, Catholics, Protestants and Jews, a group 
which has been doing conspicuously good work in 
promoting racial and religious understanding . He is a 
Director of the Greater Boston Chamber of Commerce 
and former Director of the Greater Boston United 
Fund. In January of 1959, he was invested with the 
Sovereign Mifoary Order of Malta, an 11th century 
organization, numbering less than 500 Catholic laymen 
and priests. 
Perini Corporation in November of 1962 sold its 
baseball interests in the Milwaukee Braves, but in 
January of 1963 repurchased a ten per cent interest. 
Therefore, Mr. Louis Perini and his family maintain 
their interest in the national game which daces back 
25 years to the time when they first became financially 
interested in the then Boston Braves of the National 
League. Mr. Louis Perini remains as Chairman of the 
Executive Committee and a Director of the Milwaukee 
Braves Baseball Club, Inc. 
He once wrote, in a message to his construction ex-
ecutives - "W ith reference to time , and what we can 
all get from time, every human being scares each day 
from scratch and with an equal share ... What you 
do with yours, and what I do with mine, will have more 
bearing than any single thing I know of in deciding the 
measure of satisfaction we can get out of life." Since 
very young manhood , Lou Perini has been spending his 
strength and his powers with the intensity of one who 
believes there will never be enough cime for all of the 
wonderful people he wants to meet , and all of the 
important things he still must do. 
His father and mother met on Hanover Street in 
Boston. Both had recently arrived from Italy. Lou was 
the ninth of fourteen children, cen of whom lived; he 
has often thought how fortunate for him chat Bon-
figlio and Clementina weren't satisfied with eight. Each 
boy entered the construction business at an early six 
years of age by carrying water to the men, and con-
tinuing , as schooling allowed, to learn ocher skills while 
growing up. When his father died of cancer in 1924, 
Lou was a brash 21 years old, and willing, probably 
eager to assume leadership of the company. 
W ich his brothers, Joseph and Charles, he has built 
the organization during the past thirty-nine years into 
one of the ten largest in the world. They have con-
tracted for almost every kind of construction . . . in-
cluding some of the largest and longest tunnels , highest 
dams, tallest buildings; they have also built industrial 
plants, pipelines , bridges and marine structures: their 
name is known across Canada as well as the U. S., 
and in such far places as Australia , Colombia, India , 
and Iran. Some of their fame, of course has spread 
with the success of the once Boston, now Milwaukee 
Braves Baseball Club. 
Noc long after becomin g president of the Framing-
ham firm, Lou married Florence Gardecto, daughter of 
another contractor from neighboring Milford. Since she, 
too, was raised in the busin ess, "Mum" has been sympa-
thetic to the almost constant traveling ic demands . 
Whenever possible she has been with him, but until 
more recent years not as often as she would have liked 
for seven proud reasons: Fiorica, Lou, Jr. , Mary, Vir-
ginia, ( a Lesley Alumna ), David, Albert and Hel en. 
All are now married and there are already twenty 
grandchildren. The people in Perini enterprises feel 
that they are pare of a big family, too, and many of the 
" 
best men have been attracted to Lou's companies by 
his warm personality as much as by his conspicuous 
success. 
Lou Perini brings to charity and education the same 
largeness of viewpoint and down-to-earth approach that 
have made him outstanding in construction and among 
his fellow baseball owners. He has preferred to make 
benefactions quietly, and has often given when it was 
not easy to give. 
All of his readily notable achievements in several 
fields are small indicators of the man himself, mere out -
ward signs of a marvelous, forceful, generous human 
being in action. He seems ever to be leading, looking 
a few years ahead, with a constant restless desire for 
what is newer and better, and so he is rarely content to 
let well enough alone. He is not one who takes the line 
of least resistance and he has accepted the glare of 
publicity when he knew he would not be popular. He 
is at ease with children of all ages ( and they with him), 
as he is with another company president, or with the 
concrete foreman who told him that he must have rocks 
in his head to trade Stanky and Dark to the Giants . 
The capadty and energy of this man for good are 
incredible. Still he remains humb le, meeting everyone 
with en~husiasm, gentleness, humor, understanding 
from his truly Great Heart. 
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What's happening at Lesley? 
I had an opportunity late in October to offer some 
answers to this question as I reviewed recent events and 
directions at Lesley with The Lesley Corporation. As 
you may know, the Corporation is composed of over 
thirty distinguished men and women who are ultimately 
responsible for decisions which affect the College. 
Perhaps you will be interested in some of the points 
which were reported to the Corporators: 
. . . Our full-time undergraduate enrollment this fall 
is 467 girls. This is an increase of over 100 girls in 
three years. We have about 130 more to go in order to 
reach our maximum enrollment of 600. 
. . . This year we accepted 119 freshmen - one out of 
every four "firm" applicants. The quality is the best 
ever. Next year we expect a sharp rise in the number 
of applicants. 
. . . We now own and operate eleven dormitories . The 
Trustees have purchased ten buildings in the past three 
years. At present there are eighteen buildings on the 
College campus and four more on the campus of the 
three laboratory schools over on Concord Avenue. 
. .. Student tuitions at Lesley have gone up 42 · per 
cent during the past four years; that is, from $783 to 
$1109. 
. . . Only about one per cent of our operating budget 
comes from gifts ( tuition presently accounts for about 
99 per cent of all of our income) . At variance is the 
experience of other small private colleges about the 
size of Lesley. They typically get from 35 to 40 per 
cent of their operating budgets as gifts from alumnae 
and friends. 
. . . One of the principal stalemates for the College at 
the present is the almost negligible support given by 
her "family" - Alumnae , governing boards, and par-
ents. The striking exception is the students: The Class 
of 1962 has given or pledged $4,625 to the College; the 
Class of 1963 to date has given or pledged almost 
$6,000. 
... The curriculum is changing rapidly. Two years 
ago only 13 per cent of our course offerings carried as 
much as three hours of academic credits. Today 86 per 
cent carry three hours or more of credit . 
. . . We now offer three academic concentrations on 
an elective basis to our students. In addition , a fourth 
concentration is offered in the area of the mentally re-
tarded child. 
. .. Student use of the library last year was 147 per 
cent greater in 1962-63 than for the year before . 
... We are engaged in a serious exploration of various 
ways to enhance the quality of learning and living in 
our dormitories . We have house directors from a wide 
variety of backgrounds: several are Ph.D. candidates 
at Harvard . One is from the Philippines ; another from 
Kenya, Africa. 
. . . We are now evaluating the results of our "cross. 
cultural laboratory" in which seven Lesley undergradu-
ates were enrolled for six weeks in Puerto Rico last 
summer. Preliminary assessments are very favorable. 
We shall probably see increased student interest in this 
program next summer. 
. . . Academic rank became operational at the College 
July 1. Four of our colleagues are now full professors , 
four are associate professors, ten are assistant professors, 
one is instructor, and five are lecturers . 
. . . The faculty salary at Lesley has increased at a rate 
almost three times as fast as for the average increase for 
college salaries in the country. Still the average salary 
of full professors at Lesley is sharply below that in other 
private colleges and universities. 
. . . The Trustees appointed this past spring an archi-
tectural firm to develop a new and expanded "master 
plan " for the campus. These plans should be ready 
within the current year. 
. . . The principal goal before the College administra-
tion, in addition to the central one of providing excel-
lence in instruction, is to move the College and her lab-
oratory schools into becoming experimental settings for 
research. 
. . . It is with deep regret that I record the resignation 
of Dr. Livingston Stebbins as Chairman of the Board 
of Trustees. Since 1949 he has served Lesley ably and 
generously. During those years, in addition to his time 
and counsel, he has given the College over a quarter of 
a million dollars. 
These, then , are some of the highlights of the report 
I made October 23 to the Corporators of Lesley College. 
I hope that you find them informative and stimulating. 
I should, indeed , welcome hearing from any of you 
at any time on any matter - particularly , however , on 
the question of "What's happening at Lesley?" 
I) 
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Looking At Lesley Through The Eyes Of A 
New Faculty Member 
DR. M. C. ROSENFIELD holds the A.B. and A.M. 
degrees from Boston University. In 1961 he received 
his Ph.D. degree from the University of London. He 
has done research for England 's House of Commons and 
the Canadian Department of Northern Affairs and.Na-
tural Resources . Prior to coming to Lesley, Dr. Rosen-
field caught history at the University of Maryland. 
The following is an interview with Dr. Rosenfield 
conducted by Editor Frank R. Mazzaglia. 
Q.) Dr. Rosenfield, may I ask why an instructor 
with your background chose Lesley College in 
which to teach? 
"I chose Lesley for several reasons. First, as a college 
community, it has much to offer in terms of its location . 
Lesley has the advantage of not only having facilities 
within the college but having the advantage of being 
in a large metropolitan area from which things can be 
drawn from. A second reason why I chose Lesley is 
chat it is small enough so that I as a teacher can have a 
personal contact with the student. This is one of the 
problems of the larger universities in that much of the 
teaching is done via the microphone to a large audience 
and there is no personal contact . A third reason why I 
chose Lesley is that the problem, or one of the main 
problems in education, is that too many people qualify 
to do research only do research and lose contact with 
the prime function of teaching which is, of course, to 
teach. 
Q.) What are your first impressions of Lesley 
College? 
I have several first impressions. The first is that this 
is a growing institution with vital ideas and that it is a 
place where the students are able to realize their own 
potential to a much greater degree than in a large, 
factory institution. Another of my impressions is that 
this College is growing along the right lines in view 
of the present day problem of training teachers . Lesley 
is not another second-rate liberal arts college. Lesley is 
a college devoted to training teachers, and it has been 
my impression which has been confirmed by coming 
to the college that Lesley trains teachers well. 
Q.) Dr. Rosenfield, if you could dream of an 
ideal Lesley - what would your dream contain? 
There are several things which the ideal college com-
munity would have. The first and of course the thing 
the people see at the beginning is the physical plant. 
Ideally, Lesley should have better facilities and we are 
on the way to doing this. Secondly, we should have, and 
this is the basis of any college, a better library . We have 
the makings of a good library and much is being done 
at the present time to expand our facilities. Thirdly, the 
ideal college community would have the ideal Faculty. 
The Faculty, as I see it, is a growing, concerned Faculty 
with the problem of modern education and one that is 
concerned with the problems that their own specialties 
present. 
Fourthly, one of the functions , of course, of the ideal 
college would be to have a more prominent graduate 
school. Already plans are for expanding this part of our 
work, and I feel quite confident from the beginnings 
that I have seen that the graduate school will grow and 
become an important function of the Lesley College 
community. 
A further aspect of the ideal Lesley would be the 
greater use of our present facilities dealing with the 
College's Laboratory Schools - the Lesley-Ellis School, 
the Walter F. Dearborn School and the Carroll-Hall 
School. One of the strengths of this College as opposed 
to other teacher training colleges is that we have the 
facilities through these laboratory schools of training 
people in the special fields of education. This is an area 
which needs development. We have the beginnings and 
I believe we are well on the way to making better use 
of these facilities. 11 
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How long is a half note? Why do we need time 
signature s? What does a skip of a third sound like? 
Many educators agree that the traditional singing 
program has not always answered these questions for 
Johnny in the classroom. And for thousands of John-
nies who don't sing - the failure to find answers to 
these questions have often resulted in frustration. 
The traditional singing program becomes so much 
more alive when "teacher" can strum a simple accom-
paniment while the class sings, for examp le, "Kum Ba 
Yah." In the upper grades one of the monotone chil-
dren can, with a little help from the teacher, often pro-
vide the guitar accompaniment while the others sing. 
Hundreds of folk songs can be accompanied on the 
guitar by two or three chords. Lesley students are given 
mimeographed copies of such folk songs for use in their 
workshops in music teaching and for the benefit of 
their pupils to be. In addit ion, Lesley girls learn enough 
guitar chords for many folk songs. 
Folk music versus songs "written for the book" by 
unknown but commercially-minded composers deprive 
children of their natu ral birth-right: exposure to the 
best music. 
L. to R.: Susan Schnieder, Lorraine Swiatek, Rissa Welt. 
J J I itl II 
L. to R.: Mary Ellen O'Donnell, Marsha Roit , Susan 
Pearl, Mrs. Beth Compton. 
The Trapp Family, in both the movie 'The Sound 
of Music" and in world-wide concerts have done much 
to revive interest in an old instrument - the recorder 
( whistle flute). 
College students across the country have found great 
enjoyment on campus from the easy-to-play recorder 
either in recorder clubs or for their own entertainment. 
It is only natural then that Lesley students, aware of the 
adult imp lications of the recorder in education, would 
be interested in developing methods for using their 
recorders to make the wonderful world of music more 
meaningful to children . 
By making finger charts for notes needed to play a 
song on the recorder, children can learn how to read 
these notes and transfer this knowledge to other songs. 
Rhythm notation becomes fun rather than a matter for 
discussion. 
The pictures that accompany this article were taken 
at one of the regular meetings of the music education 
classes conducted by Mr. Elmer Benjamin and Mrs. 
Oakes Spalding, members of the College Music Faculty. 
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Teacher Training Being Revamped 
by John Chaffee, Jr. 
One of the most scathing indict-
ments of American education in 
Dr. James Bryant Conant's most 
recent study is that practice teach-
ing arrangements are often "slip-
shod," even "appalling." 
And yet, he writes in "Teacher 
Education in America," amid all 
the conflict over teacher education, 
everyone concerned agrees that 
"before being entrusted with com-
plete control of a public school 
classroom, a teacher should have 
had opportunities under close 
guidance and supervision actually 
to teach .. . 
Unfortunately, he found that 
fledgling teachers too frequently 
are turned loose either without 
practice teaching experience of 
any kind or with only limited 
experience under improper su-
pervision and virtually without 
thought of coordinating what 
has been taught in the college 
classroom with what is expected 
in the public classroom. 
Significantly, even as Dr. Conant 
was engaged in his two -year study, 
Lesley College in Cambridge was 
planning to revamp its practice 
teaching procedures. 
Three Lab Schools 
Lesley, a 54-year-old institution 
dedicated to preparing kinder-
garten, elementary school and nurs-
ery school teachers, lives in the 
shadow of Conant's Harvard with 
three great built-in practice teach-
ing assets. Lesley owns and aper-
ates three small priv ate day schools, 
one for very bright, academically 
talented children, one for mentally 
retarded or emotiona lly disturbed 
children and one for students of 
normal capacity who have experi-
enced major learning difficulties. 
While all three laboratory 
schools - Lesley-Ellis, Carroll 
Hall and the Walter F. Dear-
born - are in themselves very 
fine institutions, they haven't 
been fully utilized in training 
prospective teachers. 
Since 1960, however, when a 
vigorous, personable new president 
assumed command, a quie t revolu-
tion has been underway at Lesley. 
The aim of young Dr. Don A. 
Orton is .to develop the 475-stu-
dent college into a total laboratory 
for learning. 
Co-ordinator Named 
Among other things, this means 
more extensive and better coordi-
nated use of the three laboratory 
schools. 
Dr . Elmer E. Van Egmond has 
been hired as coordinator of re-
search and laboratory schools, and 
it's his aim to have them used 
more extensively and meaningfully 
in the teacher training process. 
Thus, eventually all Lesley gradu-
ates will have had experience 
working with both gifted and re-
tarded children. 
Lesley-Ellis, oldest of the 
three, has an enrollment of 
about 200 children from pre-
school through grade six. Their 
median IQ is 130. They come 
from Cambridge, Belmont , Lex-
ington, Watertown, Newton, 
and other nearby communities, 
are grouped into unusually 
small classes and thus received 
a high degree of individualized 
instruction. 
Each child learns at an early age 
to play a musical instrumen t and 
speak a foreign language. 
Remedial School 
The Walter F. Dearborn School, 
a remedia l institution for children 
of normal mental capacity, offers 
a fresh start to about 75 students 
who have experienced unusual 
academic difficulty. While the 
range of mental abilities runs from 
grade four through high school, 
classes are ungraded . 
Major emphasis at the Dear-
born School, named for a pro-
fessor emeritus of the Harvard 
Graduate School of Education, 
is on reading and mathematics. 
Carroll Hall, youngest of Les-
ley's laboratory school, provides 
some 60 boys and girls ranging in 
age from six to sixteen specialized 
instruction . 
Along with these fundamentals , 
Carroll Hall's exceptionat · children 
learn basic reading, the household 
arts, woodworking, and handcrafts. 
They receive extensive speech 
training and at frequent intervals, 
psychological and achievement 
tests are administered. 
The objective at all three experi-
mental schools, of course, is to 
help each child achieve the max-
imum possible development. 13 
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A QUARREL AMONG EDUCATORS 
Part I of the Conant Report appears in the Lesley Review with special permission from the Saturday Review. This 
article is taken from a chapter of the same name in The Education of American Teachers (McGraw-Hill. 275 pp., $5), 
report of a two-year study of teacher education, supported by a grant from the Carnegie Corporation and sponsored by the 
Education-al Testing Service. 
Part II of the Conant Report will appear in the next issue of the Lesley Review and will include a summation of how 
Lesley College stacks up to Conant's recommendations. 
By James Bryant Conant 
Universities have existed for nearly a thousand years. 
Their periods of vitality have been marked by passion-
ate debates among professors . A clash of opinion has 
often been the prelude to a fruitful development of new 
ideas. Bitter theological disputes in the middle ages, as 
well as the violent controversy over Darwin's theory a 
century ago, might be cited as examples of quarrels 
among educators. But the quarrel I have in mind is of 
an entirely different kind. Neither factual evidence nor 
theoretical speculations provide the battleground. 
Rather, this quarrel might be described as a power 
struggle among professors, which has come to involve 
parents, alumni, legislators, and trustees . Let me illus-
trate the nature of the battle by recording my own in-
volvement during the course of nearly fifty years. 
Early in my career as a professor of chemistry, I be-
came aware of the hostility of the members of my pro -
fession to schools or faculties of education. I shared the 
views of the majority of my colleagues on the faculty of 
arts and sciences that there was no excuse for the ex-
istence of people who sought to teach others how to 
teach . I felt confident that I was an excellent teacher 
and I had developed my skill by experience, without 
benefit of professors of education. I saw no reason why 
others could not do likewise, including those who grad-
uated from college with honors in chemistry and who 
wished to teach in high school. As joint author, with 
my former chemistry teacher, of a high school chem-
istry textbook, I was quite certain I knew all about the 
way the subject should be presented; I doubted that my 
understanding was shared by any professors of educa-
tion . When any issues involving benefits to the gradu-
ate school of education came before the faculty of arts 
and sciences, I automatically voted with those who 
looked with contempt on the school of education. 
Suddenly, after being a member of one faculty for 
fifteen years, I found myself in a new position . I be-
came the presiding officer of all the faculties of Har-
vard University. I was responsible to the governing 
boards for the budgets and the welfare of all our un-
dertakings, including that of training teachers. It soon 
became evident that the antithesis between the views of 
the professors who taught the usual college subjects and 
those who were instructing future teachers was not as 
simple as I had thought. In the circumstances, it 
seemed reasonable to attempt to increase mutual under-
standing between the two hostile groups by establish-
ing some arrangement through which they might ex-
change views and, if possible, learn to cooperate in their 
endeavors . The idea was obvious enough, though in 
the mid-1930's it was so unorthodox that a leading 
scholar in another university wrote the dean of ' the 
Harvard School of Education that "a shotgun would be 
needed to carry the wedding off." 
As a matter of fact it did not prove too difficult for 
a new president to persuade the two faculties to agree 
to the establishment of a joint board to administer a 
new joint degree, the master of arts in teaching. One 
faculty, that of arts and science, was to certify through 
its usual departments that the candidate was well pre-
pared in the subject to be taught in school - English, 
for examp le. The other faculty, that of education, was 
to certify that the candidate had successfully completed 
the courses in education that the administrative board 
had agreed were necessary. Since the School of Edu-
cation, like the other professional schools at Harvard, 
was a graduate school, the question of offering courses 
in education to undergraduates did not arise. The can-
didates for the joint degree, it was assumed, would al-
ready have received a bachelor's degree. 
The scheme was accepted by the two faculties, but 
I can hardly say it was accepted with enthusiasm. Be-
fore more than a few years had passed, some of the 
members of the joint administrative board asked for 
a new committee to review the whole arrangement. The 
committee, composed of a few professors of education 
and a few from the faculty of arts and sciences, raised 
a fundamental issue. Had it not been a mistake to force 
a Harvard undergraduate to postpone his work with 
professors of education until after he had received the 
A.B. degree? Obviously he had started his preparation 
as a future teacher early in his college course by study-
ing the subject matter to be taught. Why not arrange 
for a continuous five-year program with professors from 
both faculties involved in the undergraduate as well as 
the graduate work? Such a modification of the joint 
venture did not appeal to me as president of the Uni-
versity. I knew far too well the degrees of hostility 
felt toward professors of education by the majority of 
the faculty of_ arts and sciences. It would be fatal to 
the whole idea to present a scheme based on the premise 
that a candidate for the bachelor's degree could include 
in his program courses in education . Furthermore, the 
University had decided years before that professional 
preparation should be wholly at the graduate level. The 
School of Business Administration, for example, estab-
lished a generation earlier, had rigidly adhered to this 
decision, and functioned only as a graduate school. 
The entry of the United States into World War II 
so disorganized American colleges and universities that 
all concerned at Harvard lost interest in a second refora 
mation of the education of teachers . After the war 
was over, the original concept of the degree of master 
of arts in teaching was accepted without question. And 
under the leadership of Dean Keppel the new system 
began to prosper. As the years went by, the hostility 
between the two Harvard faculties gradually dimin-
ished. I feel sure that a similar change was taking place 
in other institutions, yet from what my collaborators 
and I observed in the 77 institutions we visited in 1961-
63, I am equally sure that the quarrel between educa-
tors is not yet over. As one dean of education remarked 
to me, "The boys have at least agreed to check their 
hatchets with their hats at the Faculty Club coatroom 
when they lunch together." 
While I am not prepared to say that there was actual 
· hostility between educational and academic professors 
on every campus I visited, there was a considerable gap 
between the two groups in a majority of institutions. 
Such a gap often existed in spite of fine words spoken 
by administrators about "an all-university approach" to 
the education of teachers, and the existence of a com-
mittee that symbolized the approach. 15 
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As long ago as 1944, I took the occasion of an invi-
tation to speak on the 50th Anniversary of Columbia 's 
Teachers College to call for a 'Truce Among Educa-
tors." By that time I had been thoroughly exposed to 
the views of the two camps, including their views about 
each other. After pointing out that , as is always the 
case in academic matters, errors had been committed 
by both sides, I suggested the terms for a cease-fire 
order. In brief , they were that the professors of edu-
cation admit their failure to be sufficiently concerned 
with the type of youth who should go to college, and 
that the professors of the college subjects such as Eng-
lish or chemistry admit their ignorance of the nature 
of the high school problems of the 1940 's, which were 
quite different from those of the 1900's. Indeed, the 
warfare had started primarily because of the revolution 
in secondary education. I reminded the audience that 
the expansion of the high schools of the country since 
the 1880's has been nothing short of astronomical. In-
stead of being concerned with the education of a very 
small proportion of the boys and girls from fourteen to 
eighteen years of age, the high schools now must ac-
commodate nearly three-fourths of the entire age group. 
The mere physical expansion, the mere change in scale, 
would in itself have presented a major problem to the 
institutions of higher education concerned with the 
training of teachers, but another and still more import-
ant factor entered in. 
At the turn of the century, the high schools and their 
equivalents - the private academies and preparatory 
schools - were essentially concerned with a group of 
young peop le who were studying languages and mathe-
matics, science and history. The enrollment in these 
schoo ls in the nineties usua lly represented either im-
pecunious youths with high scholastic aptitude and a 
keen desire for book learning, or children of well-to-do 
families who for social reasons were bent on having 
their offspring acquire a college education. The com-
bination of social motivation on the one hand and high 
scholastic aptitude on the other presented the teachers 
of that day with a relatively simple problem. What we 
now call an old-fashioned curriculum enabled the grad-
uates of those schools of the last century to enter {:01 -
lege well prepared for further work in languages, in 
mathematics, and in the sciences . Those who could take 
it found the formal instruction excellent; those who 
couldn't or wou ldn't dropped by the wayside as a 
matter of course. From the point of view of those on 
the receiving end - the professors in the colleges -
this was a high ly satisfactory situation. What sort of 
education the rest of the fourteen-to -eighteen-year -olds 
received was none of their affair! 
In reviewing this bit of history in 1944, I was, of 
course, only reminding my audience of what most of 
them already knew. Professors of education had been 
pointing out for severa l decades that the faculties of 
arts and sciences had shown little interest in school 
problems. In the nineteenth century they had been 
quite ready to leave to the normal schools the task of 
preparing teachers for the elementary grades. Whe n 
social changes in this century transformed the nature of 
the high school, the typical college professor himsel f 
was viewing with disgust and dismay what was hap-
pening in the schools. ( I am reporting on persona l 
observation of fifty years.) With few exceptions, col-
lege professors turned their backs on the problem of 
mass secondary education and eyed with envy Britai n 
and the Continent, where such problems did not exist. 
My plea for a truce, made while World War II was 
still in progress , had little if any effect. In fact the 
quarrel intensified in the 1950's because laymen entered 
the fray in increasing numbers and with increasing 
vehemence. Schools have always been subject to cri ti-
cism by parents, but after the close of World War II , 
the criticism became more general and more bitter. 
The Russian success with Sputnik triggered a veritable 
barrage of denunciation of those in charge of pu bl ic 
education . These attacks served to embitter the pro -
fessors of education, who considered that the work of 
their former students - classroom teachers, principa ls, 
and superintendents - was being unfairly appraised. 
Since practically all public school administrators have 
studied at one time or another in teacher-training in-
stitutions or a school or department of education, they 
are bound by history and sympathy to the faculties of 
education. The same is true of a substantial proportion 
of classroom teachers . Mutual loyalty between profes -
sors and former students has led to the formation of 
something approaching a guild of professors of educa -
tion and their erstwhile students . An attack on pub lic 
education is therefore automatically an attack on schools 
and facu lties of education. As a matter of fact, the 
connection is not always so indirect. Many a vio lent 
critic of our public schools has specifically attacked the 
professors of education. 
One can understand the reaction of the members of 
the faculties of education, yet the criticism to whic h 
they were being exposed was not without its justifica -
tion. The deficiencies in our pub lic schools, particula rly 
in our high schools, to which a number of wri ters 
(a mong whom I must include myself) have called at-
tention , were in no small part a consequence of their 
activities . Despite the fact ( often overlooked) that 
public school teachers and administrators have spent 
many more hours in the classrooms of professors of 
arts and sciences than in classes taught by professors of 
education, their attitude toward education has been 
largely shaped by the latter. The writings of education 
professors have also influenced the outlook of many 
par ents . The emphasis of education for citizenship, on 
the social unifying effects of the comprehensive high 
school, and on the public schools as instruments of 
democracy, the recognition of individual differences and 
of the need for including practical courses in high 
school elective programs - all these characteristics, 
which I applaud, were the fruits of the labors of pro-
fessors of education . These men, most of them now no 
longer active, are entitled to a large measure of credit 
for making American schools what they are . But by 
the same token, the historian must charge against them 
some of those features of our schools that their younger 
successors and the general public have recently criticized 
so heavily. In particular , the failure to challenge the 
academically talented youth, to provide adequate courses 
in modern foreign languages, and to emphasize English 
composition - now widely recognized as faults of the 
1930's and 1940 's - are being -corrected. 
What happened after Sputnik might be characterized 
as the entry of the layman in force into a battle of pro-
fessors. What is now involved is more than a quarrel 
among educators . The academic prof essors have con-
sciously or unconsciously enlisted the support of their 
alumni. We are therefore today dealing with two 
hostile camps. One camp is composed of professors of 
education allied with classrom teachers and public 
school administrators ( though, like all alliances , it has 
its strains); the other is composed of professors of the 
sciences and the humanities and of influential collegi-
ate alumni. Since the latt er group includes radio and 
televi sion commentators , editors , and publishers, the 
public school people and their mentors in some com-
munities have faced a powerful set of forces. Along 
with the indignation of the profes sors of education 
frequently goes a sense of anxiety. 
Why are the academic professors angry? What are 
they angry about? Many academic professors believe 
that the courses given by professors of education are 
worthless, and that the degrees granted students who 
have devoted much of their time to these courses are of 
little value. It is generally the case that the academic 
professors who advance these arguments know far too 
little about education courses. And unfortunately, what 
some professors of education have written about edu-
cation can be labeled anti-intellectual. But what par-
ticularly irritates the academic professors is what pro-
fessors of education say about teaching. After all, those 
who are engaged in college teaching usually pride them-
selves on their skill as teachers . And here are those who 
call themselves "professional educators" claiming that 
they and only they know what is good teaching! They 
imply, and sometimes openly state, that if all professors 
had taken their courses they would be better teachers! 
To make matters worse, in more than one state no one 
is permitted to teach in a junior college unless he has 
taken courses in education. If this is justified , the op-
ponents ironically demand, why not require all teachers 
of freshmen and sophomores in four-year colleges to 
study under professors of education? To this question, 
professors of education often answer, "such a require-
ment ought to be on the books." 
And here we come to the issue about which emotions 
are most easily aroused - the issue of state require-
ments . Time was, not long ago, when in some states 
a school board could hire a teacher, and give him a 
permanent position, even if he had never even seen a 
professor of education. But those days are past. As a 
consequence , a graduate who has majored in an aca-
demic field must by hook or crook meet the stare re-
quirements in education . The fact that schools of 
education are beneficiaries of a high protective tariff 
wall is the single aspect of the present-day education 
of teachers that is most maddening to the academic 
professors. 
In most states private schools can legally hire those 
they want. There is in these schools a free choice be-
tween teachers trained without benefit of courses in 
education and those trained as the state requires . Why 
shouldn 't there be the same free choice in our public 
schools? The question is implicit in many of the at-
tacks on schools of education. It is at the base of much 
of the hostility of lay critics, many of whom can cite 
examples of high-standing college graduates who are 
forced by state requirements to devote a certain num-
ber of hours to courses given by professors of education. 
It is hard to overestimate the bitterness of those who 
attack schools of education with such cases in their 
minds. 
An inquiry into the history of certification reveals 
that this issue has long been a breeding ground of 
controversy. The struggle to control entrance to the 17 
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teaching office is an old one, destined perhaps to con-
tinue indefinitely. 
In the United States local secular authorities early 
established control, with respect to publicly supported 
schools, of the total process of certification, though, of 
course , religious leaders sometimes acted as agents of 
the secular community. These authorities utilized two 
screening devices: character witnesses, and oral or 
written examinations. But since local boards were 
often hard pressed to find any teacher , they were sorely 
tempted to tailor the examinations to whatever candi-
date became available. Indeed in some rural areas the 
examiners themselves were too unschooled to develop 
and evaluate rigorous examinations even if they wer e 
inclined to do so. Finally, local ethnic or religious 
prejudices, personal favoritism on the part of some 
board members, and, it must be said , simple graft often 
entered the process . 
As state systems of education developed in the mid-
dle decades of the nineteenth century, the emerging 
state Departments of Education began to take over 
the examination function. The rate of change varied 
from state to state, and in some cases the system of 
local examination persisted well into the present cen-
tury. Though the legal sovereignty of the stat e in edu-
cational matters is clearly recognized, the state has never 
assumed total control of the actual certification proc-
esses from such major communities as New York City, 
Chicago, Philadelphia, and St. Louis. 
In many states, public normal schools ( later teachers 
colleges), controlled by the state Departments of Edu-
cation, emerged simultaneously with the state system of 
public schools. Before 1850, state Departments of 
Education had begun to accept as a basis for certifica-
tion completion of a course of instruction in one of the 
normal schools or colleges they controlled. This alter-
native to examination simplified their tasks. Thus by 
1850, several states had two certification devices: first, 
completion of an approved course of studies in a state-
regulated institution; and second, examinations. 
When, at the turn of the century, American educa-
tion expanded in terms of the number of students and 
schools, a further complicating factor entered the pic-
ture: the amount of knowledge available increased ex-
plosively; and the amount required for effective citi-
zenship and employment rose rapidly as the social and 
economic system grew more complex and technolog-
ically oriented. The question raised in England by 
Thomas Arnold and Herbert Spencer about "what 
knowledge is of greatest worth" became acute in Amer-
JCan education generally, and in teacher education ex-
plicitly. 
Among the bodies of knowledge, or literature, that 
grew most rapidly, was that having to do with the proc-
ess of education itself. The normal-school people de-
veloped an extensive literature concerning the "science 
and art of teaching," and as university departments of 
education developed, research and speculation flourished 
both in them and in the related social science fields. 
Instructional materials ostensibly tailored to the grow-
ing interests and aptitudes of school-age youngsters 
came to abound. By 1900 the field of "education" had 
so developed that doctoral degrees were being awarded, 
and shortly thereafter one could specialize on the doc-
toral level in such fields as educational psychology, 
school administration, curriculum and instruction, and 
the history or philosophy of education. 
In the normal schools, material concerning curriculum 
and instructional problems secured a major place. In 
universities in which a minority of the students and 
professors were directly concerned with teacher edu-
cation, and in which the atmosphere was traditionally 
hostile to vocational education of any kind, the process 
moved more slowly. Since the state came more and 
more to depend for its supply of teachers on graduates 
of the universities and of colleges with traditional aca-
demic orientation, those who believed in the desirability 
of pedagogical courses found it necessary to utilize 
forces outside the colleges and universities. Their solu-
tion was a series of laws establishing requirements for 
courses in education to be taken by all candidates for 
certification. These early laws tended to assume that the 
collegiate and university faculties would make certain 
that the candidate was liberally educated and had ade-
quately studied the subjects he proposed to teach. But 
college and university faculties were unwilling to tailor 
their academic requirements to the teaching assign-
ments their graduates were to undertake, and as a result 
it often happened that teachers were not properly pre-
pared in their subjects. When this became evident, the 
state certification officers began to require "majors" of 
one sort or another. By this time, a new certification 
device had emerged: certification based on the success-
ful completion of a specified set of courses taken in a 
collegiate institution which might or might not have 
been subject to state inspection and regulation. 
It is important to note that such certification regu-
lations were in a sense imposed on the universities and 
colleges as the result of pressure from a coalition of 
State Department officials and public school people . 
Just as the professors of the academic subjects had nor, 
in general, been willing to assume active responsibility 
toward the public elementary and secondary schools, 
they did not welcome the responsibility for the profes-
sional preparation of teachers. Moreover , the academic 
faculties often felt that the professors of education em-
ployed to offer this instruction would not have been 
hir ed if it had not been for the state regulations, and 
resented what seemed to them external coercion. The 
professors of education, for their part , found that their 
own convictions coincided with those of State Depart-
ment and public school personnel , and realized, too\ 
that their source of greatest support was outside the 
university faculty; as a result , they were more careful 
to cultivate the outside group. 
In modern form the traditional patterns of certifica-
tion are all at present in contention . What is essentially 
new is the determination of academic professors, and 
their allies in the larger community, to minimize the 
influence that professors of education, State Depart-
ment personnel, and other public school forces have 
traditionally held over the certification process. 
I have perhaps stated the issue too simply. Yet it re-
mains true that certification requirements rank high 
among the sources of hostility between professors .-of 
education and their colleagues in academic faculties. 
This should not be surprising , for the importance of 
these requirements on campuses throughout the country 
is enormous . 
One would like to look at the education of future 
teachers in terms of a free market of ideas, and this I 
endeavored to do in my visits to teacher-training insti-
tutions during this study. But I came to the conclusion 
that such an inquiry lacks reality. The idea of state cer-
tification is so thoroughly accepted that I have found it 
hard to get a serious discussion of the question "what 
would you recommend if there were no state require-
ments?" 
As for the attitude of the students taking state-
required courses, I must report that I have heard time 
and time again complaints about their quality. To be 
sure, by no means all students I interviewed were 
critical ; so many were, however , that I could not ignore 
their repeated comments that most of the educational 
offerings were "Mickey Mouse " courses. There can be 
no doubt that at least in some institutions the courses 
given by professors of education have a bad name 
,among undergraduates , particularly those intending to 
be high school teachers. To some extent, perhaps, this 
is simply because the courses are required. I am well 
aware, from my years of experience as a teacher of a 
subject required for admission to a medical school, that 
any required course has two strikes against it in the 
student 's mind. I am also aware that in some institu-
tions the critical attitude of the students toward the 
education faculty is fed by the devastating comments 
they hear from certain academic professors. 
The subject of teacher education is not only highly 
controversial, but also exceedingly complicated. The 
complexities are hardly ever acknowledged by those 
who are prone to talk in such slogans as "those terrible 
teachers colleges" or "those reactionary liberal arts pro-
fessors." These slogans invariably represent a point of 
view so oversimplified as to be fundamentally invalid. 
This is not to say that either academic or education 
professors cannot be criticized. In the course of my 
investigations, I have found mitch to criticize strongly 
on both sides of the fence th at separates faculties of 
education from those of arts and sciences. 
Teachers for our public schools are employed by 
local boards of education on the recommendation of the 
superintendent. local boards are composed of laymen; 
therefore, these citizens are intimately concerned with 
the training of the teachers whom the boards employ. 
Freedom of the school board is limited by state require-
ments, which directly or indirectly are determined by 
laymen - the members of the legislature in each state . 
Unless one considers the relation of the state author-
ities to the school boards on the one hand, and the 
teacher-training institutions on the other, one is apt 
to miss what I consider a fundamental element in any 
plan for improving teacher education . The essential 
questions are: What role should the state play in the 
supervision of teacher education? And to what extent 
should universities and colleges be left free to experi-
ment with new and different programs for educating 
teachers? My own answers to these questions appear in 
the final chapter of my book. 
I am well aware that many educators resent the idea 
that laymen should have anything to do with education 
except to provide the funds. I do not agree with this 
point of view. What goes on in schools and colleges 
is far too important to be left entirely to the educators. 
The layman as a responsible member of a school board, 
a board of trustees, a legislature, or any public body has 
a vital part to play . The layman as a citizen who votes 
and pays taxes has every reason to make his voice 
heard; as a parent and as an alumnus he should have 
concern with teacher education. What he says however, 
should be based on an informed opinion. 19 
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John J. Canavan, Jr., Assistant to the President. 
You are a part of an institution that is destined to 
become one of the most vital forces in education today. 
As Dr. Orton indicates in "Speaking Personally," Lesley 
has been growing, improving, and prospering. The Con-
ant report, The Education of American Teachers, (see 
article on page /14), has rocked educational institutions 
the country over, but not Lesley. In the next issue of 
the Review we will list Dr. Conant's recommendations 
and show how your College measures up to them . You 
will see that in the three years Dr. Orton has been at 
Lesley's helm he has already implemented many of Dr. 
Conant's ideas - and, long before chis book was pub-
lished. 
To keep pace with the College, your Alumnae Asso-
ciation is also growing, improving, and prospering. 
Regional Alumnae Clubs are being formed all over 
the country . To date 21 clubs are operating in eight 
states and Washington, D. C. By the end of April, there 
will be 27 active clubs in thirteen states and Washing-
ton. Ninety per cent of all our "gals" will be within 
easy reach of a regional Alumnae Club. 
Thi~ magazine is another indication of improvement 
and growth in the Association . The Alumnae name and 
address files are continually being updated - a cask 
long overdue. (If, by the way, we don't have your name 
and address correct, please let us know.) In addition, 
the Alumnae job placement service, ( which is free of 
course) , is expanding as more of our graduates come 
back into the teaching field. 
During 1962 and 1963 you have been reading in the 
Review of the rapid strides Lesley is making. In order 
to continue this growth and improvement in your Col-
lege it is now necessary for us to go to our "family," 
( Alumnae, parents, and trustees), for assistance. Tu-
itions, our main source of income, have increased rap-
idly at Lesley but the College cannot continue these 
increases indefinitely. This would tend to make higher 
education a luxury for the rich rather than a right for 
all who are interested and qualified. 
Mose colleges derive over one-third of their income 
from gifts - Lesley derives less than one per cent 
from this source. Most colleges have an annual giving 
program for their alumnae - Lesley will have one start-
ing this winter . 
This is not a case however of merely following the 
lead of other colleges. This is a case of needing to 
increase faculty salaries to further improve and main-
tain the high quality standard of teaching at the College. 
This is a case of needing to further improve our phys-
ical facilities to provide more adequate living and 
learning spaces for our students . This is a case that our 
Alumnae can help solve. 
Philanthropic foundations and large corporations are 
willing and able to help the college but not until they 
have strong evidence of the college helping itself. They 
will not give gifts or grants to a college unless the 
coHege's own "family" is giving in substantial numbers. 
Many foundations make it clear that they feel no ob-
ligation to assist a college unless a minimum of 40% 
of a college's Alumnae contribute something each year, 
large or small. 
Alumnae dues have been discontinued in the hope 
that all · or most of "Lesley's ladies" will help their 
College during the first Alumnae Annual Giving Pro-
gram which will start in January . 
club notes 
Is there a Lesley Alumnae Club in your town? Since 
che Fall issue of the Lesley Review went to press, new 
clubs have been formed in Bristol-Plymouth, Cape Cod, 
Western Massachusetts , Worcester County , and New 
Hampshi re. Even while this issue goes off to an im-
patient printer, a number of Alumnae Clubs are in the 
process of being formed. If you would lik<:! to start or 
join a Lesley Club in your town, drop a note to Mr. 
Jay Canavan, Alumnae Office, Lesley College, 29 Ev-
erett Street, Cambridge 38, Mass. 
The Lesley Review proudly salutes the Charter Mem-
bers of the most recently formed Lesley College Alum-
nae Clubs. 
CHARTER MEMBERS OF THE BRISTOL-
PLYMOUTH CLUB 
Mrs. Evelyn Bailey Elliott '32 
Mrs. Marjorie Kraft Goren '56, Co-scribe 
Mrs. Anne Reardon Greene '29, Convener 
Mrs. Ethel Hanscom Manwaring '34 
Mrs. Dorothy Miller Newton '52, Co-scribe 
Miss Mabel L. Phinney '38 
Mrs. Margaret Carroll Sampson '23 
Mrs. Eleanor Shuttleworth Thomas '42 
CHARTER MEMBERS OF THE CAPE COD 
CLUB 
Mrs. Alice Newell Barstow '29, Convener 
Miss Gladys Bond '31 
Miss Barbara D . Buchanan '35 
Mrs. Elizabeth Kelley Cook '43 
Mrs. Mary Phillips Law '44 
Mrs. Lois Loud Sylver '46 
Mrs. Ann Fernandes Vetorino '27 
Mrs. Nancy Bruce Wood '58, Scribe 
CHARTER MEMBERS OF THE WESTERN 
MASS. ALUMNAE CLUB 
Mrs. Marion Nichols Busha '30 
Miss Mary Corcoran '30 
Mrs. Gladys Canfield Frost '31 
Mrs. Gail Sanford Gerdts '27 
Mrs. Madeline Sedgwick Hubbard '27 
Mrs. Sandra Chillson Johnson '58, Scribe 
Mrs. Marion Neff Mayher '29 
Miss Nancy Morrison '53 
Mrs. Kathleen Jacobs Padelford '34 
Mrs. Betty Boynton Shumway '29, Convener 
CHARTER MEMBERS OF THE WORCESTER 
COUNTY ALUMNAE CLUB 
Mrs. Ethel Durrie Berghuis '46 
Mrs. Marguerite Rienstra Cleverly '33 
Mrs. Elizabeth Donlan Cooney '56 
Mrs. Agnes Durkin Daley '3 1 
Mrs. Jeanne Thayer Dunford '34 
Mrs. Barbara Ramsey Dudley '33 
Mrs. Eva Harper Estabrook '17 
Mrs. Dorothy Potter Hawthorne '32 
Mrs. Dorothea Kenney Hennessey '36 
Mrs. Virginia Haines Hull '54 
Mrs. Esther Resnick Levitt '56 
Mrs. Bettijane Bockoven Manoog '57, Co-scribe 
Mrs. Caryl Marrone Masiello '57, Co-scribe 
Mrs. Carol Parsons Rader '54 
Mrs. Helen Prescott Taylor '28 
Miss Dorothy Tresilian '60 
Mrs. Gladys Pollett Young '26, Convener 
CHARTER MEMBERS OF THE 
NEW HAMPSHIRE ALUMNAE CLUB 
Mrs. Dorothy Ramsay Atwood '24 
Sister Mary Catherine '25, Convener 
(Mary Donnelly) 
Miss Loretta G. Dolan '24 
Mrs. Doris Hartwell Granger '35 
Mrs. Arline Rogers Houghton '31 
Mrs. Stella Pinska Keene '36 
Mrs. Priscilla Emerson Morrill '40 
Mrs. Olive MacNeill Pollard '26 
Mrs. Dorothy Kimball Smyrl '36, Scribe 
Mrs . Rosamond O'Neil Wyman '40 21 
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class notes 
1923 
The Editor wants to take this opportunity to thank 
GERTRUDE MANSIR COLTON for her kind com-
ments on the Lesley Re view . 
Word has been received of the death of MRS MELBA 
(A BBOTT ) MILLER. She appeared with the Indi -
anapolis Symphony, the American Symphony , and was 
the first guest soloist with the Seattle Symphony on the 
West Coast. 
Following her singing career, Mrs. Miller was a teacher 
in the public schools in Seattle, Tacoma, and Olympia, 
Washington. She specialized in teaching foreign youths 
and Indians . 
As a result of her association with Indians, Mrs. Miller 
was honored by the Blackfoot tribe at an Indian cere-
mony at Glacier National Park about six years ago. 
The trib e gave her a special name , "Blue Star Woman." 
1925 
We were saddened at the news of the death of MARY 
M. DANCKERT. Until her retirement three years ago, 
she had been a teacher in the Lowell school system for 
over 35 years and at retirement was teaching kinder-
garten at the Tenth School. 
1927 
From ELIZABETH LLOYD ELTON of Troy , New 
Hampshire , came this welcome note : "I have enjoyed 
the mail received from the College but have been lax 
in informing you that my married name is Mrs. Eliza-
beth Lloyd Elton . I have been a Kindergarten teacher 
in Keene , N.H ., for the last 15 years and hope to en-
joy many more. 
At Lesley, I was a two year student as I was int erested 
in only Kindergarten teaching so when I moved to 
Troy, I had to get my degree from Keene State Col-
lege." 
1931 
We were saddened to learn of the death of ANN 
McNAMARA KEITH of South Boston. 
1938 
BARBARA BINNS RUSSELL writes: "First, let me 
say 'thanks ' to the people who are responsible for the 
Lesley R eview. I greatly enjoy it! I'm now starting my 
third year at Fisher Juni or College in Boston where I 
am an Admissions Counselor. I attended my 25th class 
reunion last June but was terribly disappointed that 
none of the '"girls" in my Domestic Science class were 
there. I loved every single one of those girls and still 
miss them very much. I'm hoping to visit my room-
mate, Muriel Barber, next summer in San Francisco." 
1939 
MARION HUTTON FABIAN of 617 Mix Avenue, 
Hamden , Connecticut, fills us in as follows: "I was mar-
ried in 1941 and have two children: a daughter, Pamela, 
19, working and studying at night; and a son, Wallace , 
16, at Cheshire Academy. 1955 brought great sorrow 
with the death of my husband. I went to Southern 
Connecticut for my B.S. degree and have been teach-
ing since. It has been a wonderful, hectic life these 
days with 31 third graders this year. 
1950 
BETTY CORCORAN GEHRIS tells us: "Just finished 
three years of teaching English and history - 7th 
grade in Sumter, South Carolina. Have two boys: Jim, 
Jr., 8, and Paul , 6. We are leaving in July for a four 
year tour of duty in Madrid, Spain . Hope to tour most 
of Europe. I am very much pleased with the Lesley 
Review. Maybe someday will be starioded at an air 
base that will allow us to be home for at least one re-
union." 
JANE McCARTHY HECKLER of Maple Ave., Hig-
ganum, Connecticut, P.O. Box 232, writes: "Have just 
finished reading the Lesley Re view. After living in 
Cromwell, Conn., for seven years after our return from 
Navy life, we moved here to be 13 miles closer to 
George's work. This was almost one year ago. Our 
children are now 8 and 5 years old. Stephen is in the 
third grade in the same school where I am teaching 
first grade. Susan is at home until next year as we 
have no public kindergarten here. 
I agree with BARBARA BARRON SCHILLING, '50. 
Where are the Lesley class of '50's or near '50's around 
here? Would love to hear from them. Her note 
prompted me to write . Also, it would be wonderful 
to receive a rundown on our teachers between 1946-50 
and their whereabouts. Obviously, Mrs. MacCormack is 
there. Hi! How is your daughter? 
Send more Lesley girls this way." 
Gone South is DOROTHY WOLFE KULIK who has 
moved out of Winthrop, Mass., to 111 Fleetwood Ter -
race, Silver Springs, Maryland. 
MARJORIE CREE SARGENT of 19 State Street, 
Chelmsford, sent us the following note: "My husband 
and I and our four children: David, 8; Mark, 6; Martha, 
4; and Bruce, 2, have recently moved to Chelmsford 
and are enjoying country life ever so much. I enjoy 
reading the Lesley R eview very much and would ap-
preciate learning more about Alumnae activities and 
other members of my class. I was wondering if you 
ever thought of including in the Review a list of 
Alumnae and their addresses. In this way we could at 
]east learn married names and address changes of the 
graduates, and some of us might find a Lesley neighbor 
we didn't know we had. 
I also agree with the suggestion that it would be nice 
to hear some news of the Faculty both past and present. 
Editor 's Note 
The next issue of the Lesley Review will include an 
Alumnae questionnaire designed to bring us all up to 
date. Once we have up to date information , we are 
planni ng a Lesley College Alumnae Directory which 
will include listings of our Alumnae in alphabetical 
order, by class, and geographic location . 
1951 
PHOEBE CANNON TROMBLEY was recently ap-
pointed as psychiatric social worker at the Westfield 
Area Child Guidance Association clinic. Pheobe re-
ceived her Master's degree in Social Work from Boston 
University. 
1952 
From JUDLTH SANBORN LEVIS came the follow-
ing: "After completing two years of teaching in Massa-
chusetts ( and enjoying the experie nce thoroughly) , I 
settled down to the exciting job of raising a family of 
four lively littl e boys. This year, as the boys have all 
reached school age, I am planning to return to t_each-
ing . Our family has spent two happy and educational 
years in Canada, but now we are in the process of 
moving back to New England, where my husband is 
buying and will operate a turkey hatch ery and process-
ing plant in East Kingston , New Hampshire. I have 
signed a contract to reach in the Stratham Memorial 
School, Stratham, New Hampshire . 
I have included more "family histor y" than necessary, 
thinking this letter might possibly come into the bands 
of an acquaintance from Lesley days! It is a great 
pleasure to receive the newly published Lesley Review, 
to learn of the great progress that is raking place, phys-
ically and academically, and, also, to find there are still 
some very familiar names and faces who continue to be 
an active part of Lesley College. With my return to 
the New England area, I hope to be able to be more 
active in Alumnae activities that are currently grow ing 
very rapidly. 
1953 
From Bangor, Maine, BARBARA GOLDSMITH EM-
PLE reports: "I have two children: Sally Ann , 6, and 
Robert Karl, 4 months. My husband is an optome trist. 
I have bad five years of teaching experie nce 10 Con-
necticut and Maine . Can't wait for the next issue of 
the Lesley Review. I think it's great! 
Would love to hear from some of the 'old gang' -
The address is 19 Sunbury Avenue, Bangor, Maine." 
DIANNE BUTTERFIELD HIGGINS sent us this note 
from Forges Green, Plymouth, Mass.: "At long last, 
Ernie is out in private practice specializing in Internal 
Medicine. We have two boys - Sandy, 4, and Rusty, 1, 
- and a male dog, Hansel." 
1954 
From Wheaton, Maryland , JAN CURRIER CASHEY 
writes: "This past summer we visited the missionary 
posts of different churches in South America. Both 
our four-year-old Sue, and our seven-year-old Pam en-
joyed the Amazon jungle and living in a grass hut as 
well as hiking about in the Andes Mountains. It was 
truly a wonderful experience and quite removed from 
the life of a tourist. " 
BARBARA DENNETT HOW ARD of 88 Miami Av-
enue, Newington, Connecticut, tells us : "Bob and I are 
the proud parents of a fine son, Robert Lewis, Jr ., born 
July 22, 1963. Susan Elizabeth, now 2 years old, loves 
him dearly." 
1955 
ELAINE BARRON ALEXANDER of 1357 Holly 
Lane, N.E., Atlanta, Georgia, tells us: "I have been a 
typical , happy, suburban housewif e - involved in car-
pools, play groups, and supporting our pediatrician. 
Miles and I now have three wonderful sons: Kent _Bar-
ron, almost 5 yrs.; David Mitchell will be 4 years old on 
Valentine 's Day; and our baby Mitchell .Blake was born 
last February. A lot has happ _ened since our Harvard 
Law School-Lesley College days!" 
CYNTHIA REIDY CRONIN has been living in Scit-
uate for the past three years. Cynthia and husband, 
John, a CPA for Raytheon Manufacturing Company, 
have been married for seven years. There are four little 
Cronins - Lisa, Jay, Deirdre , and Dan . Two of each! 
MARILYN KUMAN HOLSTEIN of 22 Red wing 
Road , Wellesley Hills, sent us this note: "Just gave 
birth to a third child, first daughter, Lesley Karen Hol-
stein, future Lesley applicant - born September 25, 
1963, at Richardson House ." 
JEAN McNIFF McGRATH is living in Waltham 
with husband John, Boston College, '55 and three chil-
dren Debbra Ann, 6; John Jr. , 5: and Mark Patrick, 2: 
Jean is a substitute teacher at the James Russell Lowell 
School. The two oldest children had the pleasure of 
being in the same kindergarten room that Mummy did 
her student-teaching in . Jean tells us: "Little did I 
think that when John picked me up at noon time for 23 
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lunch at Richards, that we would be living on the same 
street and have our little ones attending school at the 
James Russell Lowell." 
1956 
DOROTHY L. COLBY is teaching kindergarten in 
Needham . 
SHIRLEY ZELINSKY GARBER of 9800 Outlook 
Drive in Overland Park, Kansas, tells us : "Roy and I 
were married on December 23, 1956. While Roy was 
finishing school in New York, I taught third grade 
in Te aneck, New Jersey. It was a wonderful and en-
lightenin g experience. Now I am working with my 
own two children, Benjamin David (Benjie), 4; and 
Robin Hope (Robby), 15 months. We are now living 
in our new home which we built over a year ago in a 
lovely suburb of Kansas City, Missouri . Roy is the 
"Cantor-M ini ster" for a congrega tion in Kansa:s City. 
Ray 's work, outside activities, and our many and varied 
social engagements keep us very busy. 
Last summer when we went East, we had the oppor-
tunity to see the new Lesley dorms. How beauti ful they 
are! It made me a littl e sad to see our old dorms gone. 
There was something so homey and warm about them. 
Something which I will never forget. 
Being so far away from Lesley - it 's always such a 
delight to receive any mail from the College . Would 
love to hear from other graduates of our class of '56." 
1957 
EILEEN CARLETON KELLY and husb and, James, 
have moved to Medford from Gloucester. 
We were glad to get the following note from BETTE-
JANE BOCKOVEN NANOOG: "I was marri ed this 
past July to Russell Nanoog, Harvard '56, who is in 
the Wholesale plumbing business with his father. We 
honeymooned in H awaii and Japan . I am teaching the 
5th grade in Oxford where I've been since graduation 
from Lesley. 
BARBARA BUFFERD RASHBA received her Master 's 
degree in Education from Southern Connecticut State 
College. Barbara adds: "I taught school thre e years and 
married Malcolm Rashba, an attorne y. W e have two 
sons: Steven , 2Y2, and Jeffrey, age 1. I have enjoyed 
the past two copies of the Lesley Review and look 
forward to reading about my friends in the future 
editi ons. 
My cousin, KAREN SHULMAN, '67, from Bridgeport, 
Connecticut is a freshm an at Lesley." 
We got this note directly from Paradi se! Paradise, 
Califor
0
nia, that is from where CAROL STONEY 
FRANCE sent us eart hlin gs the following note : "En-
joyed the Lesley R eview very much! A quick summ ary ; 
taught one year in Lexington, Mass., marr ied Kurt 
France in Jun e of 1958, came to California where 
Kurt works as an Assistant Civ il Engineer in the Cali-
fornia Dep artment of Water Resources. I taught two 
years in Sacramento City School System. Eric was born 
in 1960 and Roger in 1962." 
1959 
Waltham will be the home city of newlywed JOYCE 
LANE CRIMMINS and husband Mathew. Joyce had 
served as treasurer of the Lesley College Alumnae As-
sociation . 
TAMARA BLOOM GOULD writes: "After gradua-
We are interested in hearing from more of you. Please send a note telling about yourself to Editor, Lesley 
Review, Lesley College, Cambridge, Mass. You have undoubtedl y enjoyed reading about your classmates -
they want to read about you also. 
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This is a Class Note : .... ........ ....... . ...... ............. . 
tion, Peter and I moved to Chicago where I taught 
school for four years. One year ago we moved into a 
new apartme nt , and on August 6 of this year our first 
chi ld was born, Adam Bloom Gould. 
1960 
FRAN COO PERMAN TABER wrote in to say: "My 
husband, Bob, just received his Ph.D . from the Medical 
College of Virginia, and we moved co the above address. 
On October 5, 1962, we had twins: a boy, Scott Mich-
ael, and a girl, Stacy Robin . I thoroughly enjoyed hear-
ing from Lesley aga in. Any possibility of a Lesley Club 
in Metropolita n New York or New Jersey?" 
1961 
We received the following note from VIRGINIA FAR-
RELL BLAU : "I have just finished reading the Fall 
issue of the Lesley Review. It was very interesting co 
read about other "globe trotting " Lesley Alumnae. Juan 
and I have been in Switzerl and since late August . Juan 
is now with the Nestle Corporation, which has its home 
office here in Vevey. From our apartment, we have a 
magnificent view of Lake Geneva and the Alps. We 
hope co be able to get in a little traveling and see some 
of Europe . 
I will be returni ng home to Boston in late January to 
await the birth of our first child due in April. Shortly 
there after, Juan, the baby, our German Shepherd , Chico, 
and I will be off co our new home in South America . 
It's a boy! Jeffrey Adam Dretler, 5 pounds , 12 ounces, 
born September 7, 1963, to JOAN SORKIN DRET-
LER and proud new father, Stephen. The Dretlers live 
on 7 Charles bank Road, Newcon. 
Married in Great Neck, New York, in August were 
DELLA ROSE to Ira Rheims GILMAN. 
SANDRA WILES MARQUIS has moved from Melrose 
to 311 Dedham Avenue, Needh am. 
ELVIRA DRAGHETTI married Lt. J. G. Albert Nan-
nini , Harvard '60, on July 27, 1963 . Elvira is planning 
to go on to grad uate study in Special Education . She 
is particularly interested in teaching blind and blind-
deaf retardates. 
It's a baby girl! SANDY PRAGER SINGER reports 
a six pound six ounce daughter, Lori Beth, born on 
Monday, July 8. Sandy and proud new father Sam make 
their home at 43A Charlesbank Way , Waltham. 
Joyce MARSHALL SNYDER and husband, Richard , 
happily announce the birth of their first child, Robert 
Marshall Snyder, on August 22, 1963. The Snyder 
family is now living at 1199 North Van Dorn Street, 
Alexandria 4, Virginia . 
Exchanging vows in August were ELAINE DRIBEN 
and Arnold STEINMAN. 
1962 
ANNE BRYANT CASEY and husband William are 
residing in Las Cruces, New Mexico . 
CINDY ZAL VAN KA TZEFF and husband, Dick, have 
moved into a new seven-room ranch home on 27 Savoy 
Road, Framingham. 
LYNNE BALE was married on May 18, 1963, co John 
R . Kovacs , Notre Dame , '62, in Clifton, New Jersey . 
She is presently living in Norfolk while John is sta-
tioned aboard the U.S.S. Forrestal. He is an ensign in 
the U.S.N .R. Lynne is teaching sixth grade in Norfolk 
City Public Schools. 
DOREE SOLOMON PORTER of 51 Goldthwait Road, 
Worcester, tells us, "My husband Mel and I have a new 
son, Albert Scott, born June 10, 1963. I am doing some 
substitute work in the Worcester Public Schools this 
year ." 
NAOMI BELSON STAMPER writes: "I spent the year 
after graduation at Teachers College, Columbia Uni-
versity, where I received my M.A . in Remedial Reading . 
In June I married Bob Stamper . Bob is a student at 
Downst ate Medical Center, and I am experiencing my 
first year of teaching in the Bedford Stuyvesant area of 
Brooklyn. We live at 150 Hawthorne Street, Brook-
lyn, New York . 
DIANE BERKOWITZ WILCON and husb and Fred 
are making their home in Fort Lee, New Jersey . 
1963 
ROSALIE MOGAN became Mrs . Philip Angell , Jr ., on 
August 3. 
Residing in Worcester is ROBERTA RAIN GOLD-
STEIN and husband Alan . He is associated with the 
Arthur Goldstein Law Firm. 
DOLORES GLASSER ORKIN and her husband, Don, 
have been living at 4 Carol Avenue in Brighcon since 
their marriage in June, 1963. Dolores is teaching fifth 
grade in Newton, and her husband is an attorney in 
Boston . Dolores is very interested in hearing from 
her classmates . 
SUSAN TREANOR POORE and husband Gates are 
living in Salem, N.H . 
CAROLE STARK was engaged this summer (July, 
1963) co Shep Goldstein who is in his second year 
at Tufts Dental School. Carole is teaching and living 
in Stamford this year and plans co move co the Boston 
area next June 20, 1964, when she and Shep will be 
married! 
MARJORIE BAMBER was married to Lawrence B. 
TILLIS on June 16, 1963. Following a trip to Jamaica, 
B. W. I., and Nassau in the Bahamas, they are residing 
in Hamd ale, New York. Marjorie is teaching the third 
grade in Yonkers, N .Y. 25 
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